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Aim 

Bloom World Academy (BWA) considers this policy to be: 

• an essential part of the school; 

• supportive to staff and students in managing certain situations; 

• an important framework that will ensure consistency in applying values and principles 

throughout the establishment; 

• a roadmap for day-to-day operations;  

• compliant with laws and regulations, gives guidance for decision-making, and streamlining 

internal processes; 

• designed to influence and determine all major decisions, actions and all activities taking place 

within the boundaries set by them;  

• aligned to the school’s guiding statements and identified goals which are formed in strategic 

leadership meetings.  

 

Statement of intent 

BWA believes this policy to be a working document that is fit for purpose, represents the school ethos, 

mission and vision, enables consistency and quality across the school and is related to the relevant 

UAE legislation.  

 

Scope 

This policy applies to students, teachers, school leaders and parents. 

 

Unique definitions 

A shared understanding of the following definitions is integral to the implementation of this policy, 

and as such staff should endeavour to always use the correct terminology. 

 

Formative assessment (assessment for learning) - most of the ongoing assessment in the classroom 

is formative in nature, meant to inform planning and instruction. Formative assessment plays an integral 

part in the teaching and learning cycle. It is a powerful way of raising students’ achievement, based on 

the principle that students will improve most if they understand the aim of their learning, where they 

are in relation to this aim and how they can achieve the aim. 

 

Summative assessment (assessment of learning) - Summative assessment tasks are designed to give 

information on what students can do, know and understand at the end of a unit of work. Each Unit of 
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Inquiry or stand-alone unit of work in any subject has a summative assessment task(s) at the end of the 

unit. Summative assessment is also important for informing both parents and teachers of a child’s 

attainment and progress. This will also inform whole-school target setting and prediction of a cohort’s 

future attainment. 

 

Peer and self-assessment - Students are given regular opportunities to assess their own and each 

other’s work, stressing the importance of reflection in the learning process. When appropriate, 

students may also be actively involved in setting criteria for work to be assessed against. Students are 

encouraged to assess themselves using next step marking. 

 

Processing and practice 

The following narrative is explicit in its guidance, consistency, accountability, efficiency, and clarity on 

how the school operates regarding our assessment policy 

 

Key characteristics of Formative Assessment  

 

Using effective questioning techniques:  

• Use a range of techniques in class (avoid hands up, think-pair-share, partner discussions, online 

student quiz/polls, etc.)  

• Engagement of all students in questioning.  

• Quality and range of written questions.  

• Try to use open questioning as opposed to closed questions to allow students to reflect and 

respond, helping to develop their knowledge further.  

• Understanding of higher order skills to improve quality of questioning. Using marking and 

feedback strategies:  

• Use of visual next step marking (Pre-KG – G1) and ‘BWA’ next step marking (G2-9) as consistent 

methods for providing student feedback.  

• Regular formative comments on written work.  

• Use a variety of creative ways to give verbal feedback (e.g., short feedback clips with QR codes 

in books). Sharing learning goals:  

• Learning objectives in every lesson should be shared with the students and recorded in their 

workbooks.  

• Long-term objectives should also be shared with, and reflected on, with students (e.g., UOI 

lines of inquiry and central idea).  
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• Short-term and long-term targets should be discussed and established with students, including 

target grades/levels (e.g., clear goals set in the ‘3-way goal setting’ conference and reflected upon 

in the ‘student led conferences’). 

 

Assessment tools and strategies  

 

Teachers use a wide range of assessment strategies and tools to collect information on each of the 

elements represented in the written curriculum: the understanding of concepts, the acquisition of 

knowledge, the mastering of skills, the development of positive attitudes and the ability to take 

responsible action. We use a wide variety of assessment tools and strategies, always aiming for the 

tool or strategy that is most appropriate and will give us the most reliable information. We aim to give 

all students the opportunity to be successful and to be able to show what they know, can do and 

understand in a variety of ways.  

 

Examples of these assessment tools include:  

• Checklists based on the IB scope & sequence documents  

• Data collected from international standardized testing i.e., GL Progress tests, CAT4, TIMSS and 

PASS  

• Records from conferences and meetings  

• School-wide assessment tasks  

• Anecdotal comments  

• IB Learner profile reflections  

• Rubrics  

• Photographs  

• Toddle portfolios  

• Students’ I can statements  

• Curriculum benchmarks  

• Annotated assessment  

• Recording of activities and class work  

• Next Step Comments on work  

• Goal setting and reflections  

• Roles and Responsibilities in Assessment  

• All stakeholders play an active role in student assessment to support learners in maximising 

their achievement. 
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Standardised Assessment Strategy 

 

CAT4 (Cognitive Abilities Test) 

 

At BWA the CAT4 Assessment is conducted annually at the beginning of the year to understand our 

students learning potential. This information also supports the school during the admissions process 

and to ensure the appropriate support and challenge are effectively put in place to support our 

learners.   As BWA becomes more familiar with its student’s abilities this will move to the CAT4 being 

conducted every other year or as per mandates in Grades 3, 5, 7 and 9.  Further information can be 

found here: https://support.gl-education.com/knowledge-base/guides/testing-in-the-uae/testing-in-

the-uae/national-agenda-testing-in-dubai/  

 

GL Progress Tests 

GL Progress Tests in Maths, English and Science will be completed by students in Grades 2-9 in June 

of each year in accordance with KHDA guidelines on international benchmarking. Students in Grades 

6 do not do a GL Progress Test in Science. The results and analysis from these tests will be used to 

inform future planning in each of these core subjects with actions to be taken agreed with the Vice 

Principal (Curriculum) and included in the National Agenda Action Plan as appropriate.  

 

National Group Reading Tests (NGRT)  

Students at BWA will conduct the NGRT three times a year in Grades 1-9 in order to accurately assess 

students’ reading ability. This will be used, alongside GL Progress Test results, to track students 

progress in reading over time against international standards. The table below outlines the 

equivalence of IB grades, GL Progress Test Stanines and Standardised Age Scores used at BWA.  

 

 

https://support.gl-education.com/knowledge-base/guides/testing-in-the-uae/testing-in-the-uae/national-agenda-testing-in-dubai/
https://support.gl-education.com/knowledge-base/guides/testing-in-the-uae/testing-in-the-uae/national-agenda-testing-in-dubai/
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In accordance with KHDA requirements, a student achieving IB grade 4 is considered to be attaining 

at the expected level as determined by curriculum standards for IB schools. A student achieving IB 

grade 5 is considered to be performing above the nationally expected level of attainment. 

 

Pupil Attitudes to Self and School (PASS) 

 

Students from Grade 1 onwards take part in the Pupil Attitudes to Self and School (PASS) survey once 

a year in the middle of the Autumn term to identify trends in students’ perceptions of school and to 

highlight individual student issues by the pastoral team.  Issues arising from PASS surveys will then be 

cross-referenced against relevant academic assessment records to better inform teachers’ 

understanding of individual student needs.  The PASS will also help provide teachers greater insight 

into how best to support students and to ensure their wellbeing needs are being met.  

 

Student Feedback at BWA  

 

We believe that marking and feedback should form an integral part of the teaching and learning 

process by enabling teachers to inform children individually of their achievements, address 

misconceptions and celebrate good work. The responses to children’s work should focus on successes 

and areas of development against learning objectives and outcomes, enabling children to become 

reflective learners. The information gained should then feed directly into assessment and planning to 

create a cohesive and efficient system.  

 

Marking is pointless if it does not have any impact on learning. Marking should praise and give 

guidance, consolidation and challenge. Marking does not have to be at the end of the lesson or at the 

end of a task; it should clearly guide the student onto the next steps in their learning and inform the 

teacher when it is necessary for them to intervene (often referred to as “Next Step Marking” or 

“Intervention Marking”). Teachers use focused marking to assess children’s progress in relation to 

planned learning objectives and to identify children’s strengths and gaps in their skills/knowledge.  

 

Next steps should be shared with the child, in an age-appropriate way, in order to provide feedback 

to the child about where they are in relation to this aim and the steps necessary to achieve the aim. 

Next steps information is used to inform planning for subsequent lessons and to facilitate the setting 

of appropriate targets for the class, group or individual. Grouping should be flexible for teachers to 

effectively address the needs of children with similar gaps in learning. 
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Marking and feedback should:  

• Be manageable for teachers.  

• Be both oral and written comments, with verbal comments being recorded.  

• Respond to individual learning needs.  

• Indicate to what extent the learning objective has been met.  

• Be related specifically to the agreed learning objective or outcomes.  

• Give children regular opportunities to respond to their marked work.  

• Have a clear distinction between comments relating to the child’s achievement and their effort.  

• Encourage and motivate students through realistic comments.  

• Highlight what the next area for learning should be.  

• Show students that their work is valued.  

• Be used to inform the teacher’s short- and medium-term planning of the next step.  

• Show evidence of student’s self and peer marking whenever appropriate.  

• Recognise the importance of verbal discussions as well as written comments.  

• Be consistent across the school and understood by all those involved including the children. 

 

Marking and Feedback expectations  

 

Visual Next Step marking (Pre-KG – G1)  

 

• The BWA set of symbols are to be used for NSM in Pre-KG – G1 so that the students can 

engage with the marking.  

• All students should be provided with assessment for learning tools such as traffic lights and 

smiley faces in red, yellow and green, for student feedback.  

• All teams should be consistent across their grade levels for next step marking as well as 

assessment for learning.  

 

BWA Next Step marking (Grade 2-9)  

 

• All work must be marked. However, not all pieces of work can be given detailed next step 

marking. Teachers need to decide whether work will be acknowledged or given detailed 

attention.  

• Books are to be marked using Color-Coded Highlighting – One highlighter color is used to 

show where students have achieved the skill (I can(B)) they are working on; other highlighter is 
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used to show where students have their next step (1 should only be focused on with a piece of 

work (W))  

• Next step marking must be done when it will guide students in their learning  

§ All Math books must be next step marked in the middle of each week to ensure student 

progress  

§ All writing must be next step marked at some point during the writing process and before the 

publishing  

§ All reading must be next step marked during Guided Reading conversations by the teacher – 

Often will be verbal feedback (VF) 

§ All Science investigation must be next step marked at some point during the investigation 

process.  

§ All Social Studies work must be next step marked twice during a unit  

• All Student Portfolios must be next step marked 5 times throughout a unit focusing on the Key 

Elements of the PYP (Knowledge, Understanding, Skills, Attributes and Action). Teachers must 

only use the BWA next step marking acronym.  

• Students must be given time to respond to next step marking individually, with classmates and 

with the teacher to ensure they reflect and understanding the independent learning  

• Verbal feedback can be given to students and when done so the piece of work needs to be 

marked with a VF by the teacher  

• Peer assessment should be given when appropriate. This can be done using two stars and a 

wish format for consistency. It is important students are peer assessing using success criteria 

clear to the students and not on learning objectives as students can often make errors when 

peer assessing Next Step Marking Acronym at BWA  

• This acronym is to ensure next step marking is consistent across all grades (Grade 2-9). • It will 

help students understand the comments in their book.  

• It reflects on student’s achievement, next learning and the IB Learner Profile. • There is a need 

for students to interact with their next step marking.  

• Teachers need to acknowledge students' responses to next step marking.  

• Books are to be marked using colour-coded highlighting  

• B – Green. Indicate what went well  

• W – Pink. Even better if. Next step/challenge question etc.  

• A - Students respond here  
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Recording of Assessment 

It is expected that each teacher maintains an Assessment for Learning (AFL) folder that should contain 

information on each individual pupil in their classes, including targets for the year/phase and SEN 

information. It should also include formative assessment records, standardised test results, summative 

unit assessment marks, and interim / end of year levels/grades. 

The Reporting Cycle  

 

 
 

Written Reports 

 

Throughout the course of the year our students and parents will receive both qualitative (formative) 

and quantitative (summative) reports which will clearly describe and articulate how students are making 

progress in their learning.  All qualitative reports will highlight areas of strengths and areas for 

development via a personalized comment.  Students in the senior school will receive qualitative reports 

three times a year during LAP1, LAP3 and LAP5 and a quantitative report at the end of each semester.  

In the junior school families will receive both qualitative and quantitative reports at the end of each 

term during LAP2, LAP4 and LAP6.  BWA takes great pride in ensuring all students and families are 

able to discuss their child’s progress at every LAP meeting with both specialist and homeroom teachers 

and see this a vital opportunity to support our community learners.  

 

Learning Achievement Passport (LAP) 

 

Learning Achievement Passports at BWA are provided for every student in the school and are held six 

times in a year. The LAP is integral to stimulating a dialogue between the homeroom/specialist 

teacher, student and parents about how the student is making progress in their learning.   

 

Teachers are able effectively track students' progress and discuss academic, behavioral and social 

achievements (both within and outside school) and to collectively come up with agreed SMART target 

goals for areas which they wish to develop further in. The LAP document will move with the student 
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from grade to grade throughout their learning journey whilst at BWA and will eventually support 

students in their preparation with personal statements, CV writing, employment etc. before moving 

onto tertiary education.  

 

Tracking Student Progress and Attainment - Primo and Junior School 

 

• Information on student progress and attainment gathered through various methods of 

assessments is recorded within a systematic data tracking system.  

• This allows teachers, students, parents and leaders to have a clear picture of whether individual 

students are progressing through experiences and outcomes at an appropriate pace.  

• Systematic tracking of progress and attainment will then allow practitioners to identify next 

steps in learning and inform reporting on progress and achievement.  

• In all subject areas (Pre-KG – Grade 5) the school has developed ‘Student Trackers’ which 

enable teachers to record and monitor students' mastery of the learning objectives that they 

have focused upon in class. These trackers are formulated to give attainment levels based on 

the input of teachers (regarding students’ mastery of objectives). Part of the reason for their 

development was to ensure greater consistency in terms of assessment practices and 

standards.  

• Student trackers are filled in using the following levels (for each objective):  

• Red (1) – Student is Emerging in this learning objective and cannot do it without a high 

level of support.  

• Yellow (2) – Student is Developing in this learning objective and needs a low level of 

support.  

• Blue (3) – Student is Secure in this objective and can do it independently.  

• Green (4) – Student has Mastered this learning objective and can apply it in multiple 

contexts  

• The judgment on outcomes is quality assured several times throughout the year through 

grade/department-wide moderation (i.e., talk about outcomes, showing evidence of students 

being a 1/2/3/4 for an outcome, etc.).  

• Data is also extracted from the individual trackers before moderation; this data is then used to 

guide discussions in moderation.  

• The student trackers are seen as a living document, with teachers expected to update their 

trackers continuously during the week or at a minimum at the end of each week.  

• As students make progress in particular objectives, this is updated in the trackers.  
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• This progress is reflected in the overall attainment levels. 

 

Grading Scale 

In all our Primo reports (Pre-KG-KG2) we use a three-point scale. This scale is:  

• Exceeding - The child is above the expected attainment level (or has made above expected 

progress)  

• Expected/Meeting - The child is at the expected attainment level (or has made expected 

progress)  

• Emerging/Approaching - The child is developing in this area but is not yet at the expected 

attainment level (or has made below expected progress)  

In all our Junior and Senior School reports (Grade 1-9) we use a seven-point scale. This scale is:  

7 - Exceptional attainment level  

6 - Significantly above expected attainment level  

5 - Above the expected attainment level  

4 - Expected attainment level  

3 - Approaching the expected level  

2 - Requires support in some areas  

1 - Requires support in all areas  

 

Student Portfolios - Primo and Junior School 

Each student at BWA has a student portfolio using an online platform called Toddle. The portfolio will 

contain transdisciplinary work that reflects the development of the 5 essential elements of the PYP 

(knowledge, skills, attitudes, concepts, and action) as well as the Learner Profile. Our portfolios are 

records of student involvement in learning which are designed to demonstrate success, growth, 

higher-order thinking, creativity, assessment strategies and reflection. The portfolios provide a picture 

of each student’s progress and development over a period. 
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Grade 5 PYP Exhibition  

 

In the final year of the PYP, students carry out an extended, in-depth, collaborative project known as 

the PYP exhibition. This involves students working collaboratively to conduct an in-depth inquiry into 

real life issues or problems. Students collectively synthesize all the essential elements of the PYP in 

ways that can be shared with the whole school community. It also provides teachers with a powerful 

and authentic process for assessing student understanding. The exhibition represents a unique and 

significant opportunity for students to exhibit the attributes of the IB learner profile developed 

throughout their engagement with the PYP. It also provides schools and students with a wonderful 

opportunity to celebrate the transition of learners to the next phase of their education. 

 

Assessment in the MYP  

Assessment in the MYP is an integral part of learning, involving students in self-assessment and 

providing feedback on the thinking strategies and processes as well as the outcome.  The MYP requires 

teachers to organize continuous assessment, over the course of the program, according to specified 

criteria that correspond to the objectives of each subject group.   

  

Regular internal assessment and reporting play a major role in the students’ and parents’ 

understanding of the objectives and criteria, in the students’ preparation for final assessment, and 

more generally in their development according to the principles of the programme.   

  

The MYP offers a criterion-related model of assessment. Teachers are responsible for structuring varied 

and valid assessment tasks that will allow students to demonstrate achievement according to the 

required objectives within each subject group.  

 

How does MYP assessment work?   

• The IB gives objectives and assessment criteria for each subject area.   

• Student achievement levels are based upon their meeting the criteria for that level.   

• There are no formal externally set or externally marked examinations.   

• In order to maintain world-wide standards BWA participates in external moderation of 

assessment in order to validate internal student assessment.   

• Staff training and internal moderation ensures staff applies the criteria correctly.   
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• BWA also assesses individual student approaches to learning in a subject which is reflected in 

the school report.   

• Students may also be involved in peer-assessment. This gives teachers and students another 

point of view and helps students become familiar with the criteria.   

MYP Assessment Criteria  

All subjects are assessed using four criteria:  

 

Criterion A  Maximum 8 marks  

Criterion B  Maximum 8 marks  

Criterion C  Maximum 8 marks   

Criterion D  Maximum 8 marks   

  

• The IB gives objectives and assessment criteria for each subject area.  

• Student achievement levels are based upon their meeting the criteria for that level.  

• In order to maintain world-wide standards BWA participates in external moderation of 

assessment so as to validate internal student assessment. This quality control combined with 

staff training and internal moderation ensuring the correct application of the criteria.  

Please see example below taken from an IB MYP Report: 
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The final achievement level is on a 1-7 scale. All subjects have the same level descriptors defined 

below:  
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Criterion Based Assessment  

  

Assessment in the MYP is based on observations of what a student can do and is carried out on a 

continuous basis. Students are not assessed on what they cannot do, but on what they can 

successfully achieve at different stages of their development, and is designed to help them 

determine what the next steps on their path to learning should be.   

At the beginning of each school year, students are given copies of the criteria that they will work with 

during that year in every subject. At the end of each semester teachers will report the attainment 

reached in all subject criteria at that time to parents.  Students and parents can discuss any 

weaknesses and strengths with each subject teacher and determine possible learning strategies that 

will enable personal growth in the immediate and long-term future.    

Assessment is therefore formative and summative. Formative assessment is an integral part of the 

learning experience and provides students with an opportunity to analyze their learning and to 

understand what needs work or improvement. Skills and knowledge are taught through formative 

tasks. Summative assessment is the judgment made by the teacher of the standard of achievement 

reached by each student at the end of a particular stage of the programme. A summative task is one 

that is set to judge students’ achievement in relation to the objectives of the course.   

The objectives to be assessed in any task are made explicit to the students in the class at the time 

that the task is set. Feedback on assessment is made available to students either at the time of 

assessment, or as soon as possible afterwards.   

At the end of the five years of the MYP, each student receives final marks and grades. Results from 

external assessments will be released by the IBO in August.  
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The “best–fit” approach   

The “best-fit” approach relies on teachers using criterion-related assessment practices effectively. 

When assessing a student’s work, teachers should assess each descriptor strand individually (starting 

with level 0) until they reach a descriptor that describes an achievement level that the work being 

assessed has not attained. The work is therefore best described by the preceding descriptor. Once 

this has been completed for each descriptor strand being assessed, an overall picture of the 

student’s achievement will emerge.   

Where it is not clearly evident which overall level descriptor should be awarded, teachers must use 

their judgment to select the level descriptor that best matches the student’s work overall. The “best– 

fit” approach allows teachers to select the achievement level that best describes the piece of work 

being assessed. It is important to remember that a student does not have to achieve against all of 

the individual descriptor strands in a band level to be awarded an overall level in that band. If the 

work is a strong example of achievement in a band, the teacher should give it the higher 

achievement level in the band. If the work is a weak example of achievement in that band, the 

teacher should give it the lower achievement level in the band.  

MYP criteria (0 Grade) 

• If a student has not submitted his/her assignment for assessment after being duly reminded 

by email to both student and parent, the student needs to be marked a 0 for the particular 

criterion being assessed. This policy is strictly enforced and ensures that students learn to be 
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accountable for timely submission of assessment material. Teacher discretion can be applied 

for medical or extenuating circumstances.   

• If a student has submitted work and is of poor quality, he/she can be marked a 0 for the 

particular criterion being assessed.   

Please Note:    

• No averages or percentages are provided for achieving the final criterion mark.    

• Teachers are in a position to establish the single most appropriate level for each criterion. 

Where the original judgments for a criterion differ for specific units of work, the teacher must 

decide which level best represents the student’s final standard of achievement.    

• The final MYP mark is calculated by adding the criteria marks and then using the IBO 

published MYP grade boundaries.   

• The MYP grade boundaries are the same for every MYP subject with the exception of the 

grade boundaries for the external onscreen examination (please see information regarding 

External assessment below).   

 

External MYP Assessments 

 

Student in Grade 10 (MYP Year 5) at BWA will be registered for eAssessments where suitable. The IB 

introduced a new MYP assessment model that includes mandatory moderation of the Personal Project 

and external assessments (eAssessment).   

 

In the final year of the programme, each MYP student must develop a personal project independently, 

which is externally validated by the IB. Producing a truly personal and creative piece of work over an 

extended period stands as a summative review of their ability to conduct independent work. 

At the same time, schools can register for optional external assessment (eAssessment) in all other 

elements of the programme. It offers students the chance to earn a formal, internationally recognised 

certificate if they meet the success criteria. 

 

The graphic below outlines how the two types of assessment – on-screen examinations and ePortfolios 

– are divided across the MYP's various subject groups. The Language acquisition assessment 

comprises one on-screen examination and one internally assessed individual speaking assessment. 

 

https://www.ibo.org/programmes/middle-years-programme/assessment-and-exams/personal-project/
https://www.ibo.org/programmes/middle-years-programme/assessment-and-exams/grading-and-awards/
https://www.ibo.org/programmes/middle-years-programme/assessment-and-exams/grading-and-awards/
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Understanding eAssessment 

Once a school registers for eAssessment in the MYP, the IB will be able to assess students' work in 

two ways:  

·    ePortfolios of coursework, including a compulsory ePortfolio for the personal project 

·    On-screen examinations, with each exam lasting two hours 

 

 The following subject groups are proposed to be assessed at BWA via ePortfolios:   

• Arts, Design, PHE and Language Acquisition  

 

A typical ePortfolio summative assessment will comprise of approximately 20 hours of teaching time. 

This is the exam event based on a partially completed unit plan set by the IB: The Global Context and 

the Inquiry questions given to students.   These will be internally assessed by the teacher, standardized 

by other teachers within BWA and then externally moderated.  

The following subject groups are assessed at BWA via on-screen examinations:  

• English A, Arabic A, Math, Sciences, Language Acquisition, History & Geography and the 

Interdisciplinary Unit  

Each on-screen exam comprises of two or three tasks. One task is connected with, inspired by or 

derived from the chosen Global Context. This will be the same for all types of assessment for the 

session.  
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The Personal Project  

The Personal Project is an independent student project carried out with teacher supervision, reflecting 

students’ ability to initiate, manage and direct their own inquiry. The ATL skills developed in subject 

groups will prepare students to work more independently to develop the Personal Project over time.  

It is introduced to students in Term 3 in Grade 9 and is completed in February of Grade 10.  

● Students decide what they want to learn about, identifying what they already know, and 

discovering what they will need to know to complete the project.  

● Students create proposals or criteria for their project, planning their time and materials, and 

record the development of the project.  

● Students make decisions, develop understandings and solve problems, communicating with 

their supervisor and others, and create a product or develop an outcome.  

● Students evaluate the product/outcome and reflect on their project and their learning.  

● Students will demonstrate how they met their project objectives through a presentation or a 

report at the end of the project.  

For the personal project, students are expected to document their process in the process journal. In 

this way they demonstrate their working behaviours and academic honesty. The project is internally 

assessed by a teacher supervisor and standardized with other MYP teachers before submission to the 

IB for external moderation. 

 

Appeals Process 

 

Any students or parents wishing to make an appeal regarding a particular grade or assessment must 

do so by writing to the Vice Principal of the respective section (Junior or Senior).  Any appeal for any 

assessment are handled carefully and confidentially in the best interest of all parties.  Where the 

school sees fit, it will consult with the IB, BWA Governance or local authorities for extra support if 

needed.  If matters cannot be resolved by the relevant Vice Principal, the Principal of the school is 

then consulted.  Please note due to the nature of an appeals process this can take some time as a 

thorough investigation is normally conducted of which must be taken into consideration.   
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Roles and responsibilities 

With regard to implementation of this policy roles and responsibilities are clearly stated below: 

(Insert stakeholders as appropriate) 

Role of the Board 

It is the responsibility of the board to: 

•  

Role of the Principal 

It is the responsibility of the principal to: 

•  

Role of School Personnel 

It is the responsibility of the teachers to: 

•  

Role of the Students 

It is the responsibility of the students to: 

 

The Role of Senior Leaders in Assessment  

 

Senior Leaders aim to use assessment procedures and processes to drive whole school improvement 

by:  

• Ensuring that all teachers know what is expected of them in assessing students.  

• Helping teachers make well-founded judgements about students’ attainment and progress.  

• Ensuring that formative assessment is a key guide for personalizing planning as well as teaching 

and learning in the classroom.  

• Monitoring the accuracy of the information provided to parents about their child’s attainment 

and progress.  

• Lead regular moderation sessions where student assessment data is used as a guide towards 

progress and attainment discussions across all subject areas.  

• Tracking the attainment and progress of individual students and groups of students over time. 

• Monitoring practice in assessment and take appropriate actions. Using assessment 

information when planning training and CPD.  
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• Comparing the progress made by different groups of students to ensure that no group is 

disadvantaged.  

• Ensuring that there is enough flexibility in assessment expectations so that individual teams can 

adopt processes that are most conducive to progress in their subject/area. 

• Ensuring students are supported in making informed curriculum choices.  

• Using assessment and monitoring to ensure that the curriculum meets the needs of students.  

• Monitoring the role Middle Leaders in ensuring good practice in assessment is consistent 

across all lessons.  

• Ensuring that any pedagogical developments in assessment practice are implemented where 

appropriate. 

 

The Role of Middle Leaders in Assessment  

 

With the support of Senior School Leaders, the Middle Leaders will:  

• Ensure that their team understands the assessment requirements for their subject/area as well 

as the different ways in which teachers can assess students’ progress.  

• Periodically monitor the assessment of students’ work in their subject/area through work 

scrutiny, lesson observation or otherwise.  

• Ensure assessment informs knowledge of student progress and raise any concerns with Senior 

Leaders as appropriate.  

• Ensure that all schemes of work allow for formative assessment to become an integral part of 

teaching and learning.  

• Ensure that the curriculum plan allows for formal assessment of progress to be timed 

appropriately so that data collections accurately and reliably reflect current attainment.  

• Ensure all teachers are involved in the moderation of work of other students so that consistent 

practice in assessment is maximised.  

• Use assessment information, in liaison with Senior Leaders where appropriate, to plan for or 

arrange intervention strategies. 

 

The Role of Teachers in Assessment  

 

All teachers should:  

• Adopt a range of methods to ensure that they can assess the progress of all students accurately  

• Encourage students to actively engage in formative assessment.  
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• Ensure that assessment builds students’ motivation, confidence and self-esteem.  

• Ensure that lessons begin with clear expectations and students are aware of how progress will 

be measured.  

• Ensure that all students know and understand the learning objectives of the lesson.  

• Identify through assessment, and intervene with as necessary, those students at risk of 

underachievement.  

• Ensure that the results of assessment are used to inform planning for differentiation and 

challenge in lessons.  

• Reward good progress as appropriate.  

• Use the expertise of the Teaching Assistant and information from Individual Education Plans 

to inform the assessment process.  

• Ensure that opportunities to use assessment to promote the development of literacy, numeracy 

and ICT skills in the students are embraced.  

• Ensure that adequate and appropriate assessment is made of student attainment prior to 

completing data collections so that the information recorded is accurate and reliable. 

• Encourage students to take responsibility for their own learning through self/peer assessment, 

setting appropriate targets (with guidance) and asking for help and advice when necessary.  

• Adopt creative approaches to formative assessment to maximise student engagement in the 

assessment process.  

• Share concerns or praise arising from assessment information with the relevant homeroom 

teacher / form tutor as appropriate.  

• Ensure books are monitored and returned to students at least every three weeks.  

• Ensure that students receive regular feedback on their work. This involves the use of visual next 

step marking (PreKG – G1) and ‘BWA’ next step marking (G2-9) as consistent methods for 

providing student feedback.  

• Ensure all students receive feedback with levels / grades at least every 6 weeks. 

 

The Role of Students in Assessment  

 

All students should:  

• Participate actively in assessment opportunities in lessons.  

• Take responsibility for understanding and acting on both written and oral feedback given by 

their teachers or peers.  
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• Ensure that their entitlement to advice and guidance on how to improve their academic 

achievements are fulfilled.  

• Support other students constructively when asked to be involved in peer assessment.  

 

The Role of Parents in Assessment  

 

All parents/carers should:  

• Discuss with their child the assessment report sent to them which includes a summary of levels/ 

grades for each subject.  

• Liaise with the specialist teachers or homeroom teacher about any concerns regarding their 

child’s progress as identified through assessment. 

 

Associated documentation 

When implementing a policy consideration must be given to how it aligns and supports other 

policies. To ensure consistency this policy is fully aligned with the following key policies: 

• (Insert must relevant policies which support the implementation of this policy) 

The policy is also guided by the following documentation: 

• (Insert key documents which support the implementation of this policy) 

To understand the policy more fully useful background reading may include: 

• (Insert key reading which support the implementation of this policy) 

 

Training implications 

This policy will be shared with …………… (who), ……………………………. 

(when)………………………….(how).  

It will be revisited with …………… (who), ……………………………. 

(when)………………………….(how). 
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Safeguarding 

We are committed to safeguarding and promoting the welfare of all children as the safety and 

protection of children is of paramount importance to everyone in this school. We work hard to 

create a culture of vigilance and at all times we will ensure what is best in the interests of all 

children. 

 

We believe that all children have the right to be safe in our society. We recognize that we have 

a duty to ensure arrangements are in place for safeguarding and promoting the welfare of 

children by creating a positive school atmosphere through our teaching and learning, pastoral 

support, and care for both pupils and school personnel, training for school personnel and with 

working with parents. We teach all our children about safeguarding. 

 

We work hard to ensure that everyone keeps careful watch throughout the school and in 

everything we do for possible dangers or difficulties. We want all children to feel safe at all times. 

We want to hear their views of how we can improve all aspects of safeguarding and from the 

evidence gained we put into place all necessary improvements. 

 

Equity Impact Assessment 

We have a duty not to discriminate against people on the basis of their age, disability, gender, 

gender identity, pregnancy or maternity, race, religion or belief. 

 

This policy has been equality impact assessed and we believe that it is fair, it does not prioritise 

or disadvantage any member of staff or student and it helps to promote equality at this school.  

 


